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Abstract 
 

 Objectives and efficiency of the solutions selected in countries experiencing major economic and social difficulties; 
ideas for the future of Sub-Saharan Africa 
In Sub-Saharan Africa, the question of the development of short third-level vocational training needs to be addressed in a 
special way. In a difficult budgetary context, a commitment to Education for All limits the room for manoeuvre in respect of third-
level education, and notably where reputedly-costly professional training is concerned. Moreover, the still-bleak employment 
situation means that demand for third-level graduates is weak. The imbalance between job offers and the outflow of graduates 
from university often spells relatively high unemployment and underemployment among young graduates. However, despite the 
depressed jobs market, social demand for higher education is growing, both for demographic reasons and because of the 
insufficient, yet palpable, progress of Education for All. On the offer side, higher education in Sub-Saharan Africa is often 
characterised by studying conditions which have been rendered grossly unacceptable by the pauperisation born of years of 
budgetary austerity.  
It should also be pointed out that, in the region, technical and third-level training are generally appendices of the educational 
system. In most cases, those receiving technical training represent only a tiny percentage of the total number of pupils in the 
underdeveloped secondary-school system, as is shown by the gross access rate at that level (29% of pupils reach higher 
secondary education – see fig. 1). 

 
In the Africa region, school life expectancy does not exceed 7.8 years (Table 1), and the gross access rate is estimated at 8% 
for third-level education (2002/2003). In Sub-Saharan Africa, the average time spent in higher education exceeds one year in 
only one country – South Africa. Third-level access rates are, therefore, very low, and this is particularly true where vocational 
training is concerned. 
 

 
Nevertheless, the growing demand for third-level education, coupled with graduates’ insertion problems, has, in many countries, 
led to a corresponding growth in vocational third-level education.  
In this context, the development of third-level vocational training in Sub-Saharan Africa has posed a number of strategic 
challenges and questions, including: 

 How can this movement tie in with the changes occurring in the jobs market in rural and other areas? 
 How should the private offer be addressed? How can incentives, regulation and control be handled, and what 

measures are required in terms of equity? 
 How can the efficiency and effectiveness of third-level technical-education establishments be optimised 

(rationalisation of the offer; statutes and management of establishments, partnership with industry; diversification of 
activities; choice between initial and continuing training, etc.)?   
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